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ABSTRACT - 

^ The evolution .tif women's participation in the Greek 

educational system during the last 20 years is considered, with 
emphasis on present developments. The pattern of this evolution along 
with educational policy measures and reforms are also^ discussed. . 
Factors related to women- s achievement patterns and mobility between 
educational levels ar^ also analyzed. While all educational levels 
are examined, emphasis is on the upper-secondary level as the crucial 
point of transfer to higher education. Tables are provided^ on : sex 
differences in rates of illiteracy, average years of schooling, 
enrollment rates by educational level, success rates and achievements 
in primary anc? secondary edu'cation, an^ success rates, of applicants 
to higher education; and women's participation in higher education by 
field of study and in specific higher education institutions in 
Greece. Background information is presented on the Greek seJ^ection 
system for^higher education and measures that have been enacted by 
the government to reform college admissions. Finally, specific 
changes in the 'college entrance examination requirements .are 
identified. (SW) 
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Tho T-iprnono of this paper is to examine the evolution of v/omon 
part Icipatioif in the Greek educajtional system during the l5ist 
~ twent-y years with emphasis in present developments, to relate. ■ ^ 
the wa. ivrii ci tiiii. evolution to educational policy measures 
and reforms, and to derive working hypotheses^about factors .re- 
lated to v;omen achievement patterns and mobility between educa- 
tional levels. I 

This is by-and-large a descriptive study?, examining participation 
at all educational levels and achievement patterns with emphasis 
in upper secondary education" at the crucial point of transfer to 
• higher educajtion. It is ba,se*d on two sources of data:- (i),cencus 
- data of the National Statistical Service of Greece; (ii) data 
collected for a "study regarding the evaluation of the selection 
system for higher education. The latter, derived from a quest io- 
naire distributed to a 1Q% random sample of 'secondary education 
' graduates-applicants to higher education, is employed for a more 
refined analysis on specific issuers. 

To introduce the reader to the educational s.tatus of women in 
Greece I present three tables which summarize illiteracy, average 
years of schooling, and enrolment rates by educational level 
(tables 1,2,3). Women participation is summarized in table 4. Th,e 
reader should keep in mind that women represent approximately 48% 
of the population in the agegroups 10 th^Qugh 34^ (this percentage 
increases gradually to 52% for the agegroup 45-64 and to 56% 
for the agegroup^ over 65 years)*, 

The analysis' of the data indicates the following: 
1. Girls participate equally, as boys do, in primary education 
(table 4) and have the same attendence and pass r^tes 
(table* 5). But^heir level of performance differs, So,.^tl^G 
proportion of girls achievin^^ a "very good" score (8 or 9 out 
of 10) is relatively higher than the boys'. ^The proportion of 
girls achieving an "excellent" scor^ (10 out of 10) is increa- 
singly higher than'^the boys' in grades one" through six (table 5). 
These dat^ reveal a pattern which has been ' identified in other 
parts of the world and has fostered a variety of explanations: 



• ! •'^-ing that girls comply to re.ul^d noris* 

and hPhavtor thav, beys do aad th^t adolescent "probl.nis'V 
^ Which- hindor school performance are more prominent in boys 
than g.rls. ,,t should be clear that I do not at the „t 
piCK. )se .^i.cse explanations for the Gseek case) . ■ 

* 

2., women used to have lower participatic, than men in secohdary ' 

cducat\a<, until the beginning of the seventies (table 4)- 
■ Partislpation of wdmen an,," men is equal ever since w^th one" 
exception:- participation of women in upper seconaaxy Education 
- higher (table 4) after the 1976-77 reforms. Those reforms 
introduced (i, the separation of secondary education to lower 
and upp^r, (ii, the establishment of lower seco(,dary as \ 
compulsory educational level, (iii, the formulation of- upper 
secondary as a two track system, one consisting of general 
. education and the second including technical and vcJcatlonai ' ' 
training. T^ese changes favored women participation in secon- 
dary general education since:' (i) they were more likely to 
stop their schooling at the primary level; (ii) they have • * 
higher achievement than men and the tracking was decided on" 
the basis of performance at the end of the compulsory level 
(lower secondary) ; (iii) they are less -likely to follow the . 
technical ai;d vocational track by choice since educational 
and work-prospects.in-that traclj are considered "better suited" 
, to men rather than women. It follows that women have lower 
though increasing -jrecently, participation in both secondary 
and higher technical and .vocational 'education (table 4). 
-women have higher ach-ievement fhan men at the beginning of 
secondary education right,after a selection process h,s taken 
place (table 6) . The diffe^rence in the -proportions of success^' 
is decreasing with time within the same- .education al levrf. . 

*\n^Ull ^? ""^^ """^^ of the school system selection 

selection at this" lev.^rh^d^ Itln l?i?is\^°S ^^^1]^^^,, " 
a t^nsfering mechanism- from lower to upper jLonS^y Je^e^ . 
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The level of women's performance is higher at this level too. 

Their proportion achieving a \'very good" score (15 .6- 18. 5 out 

\ 

of 20.0) is higher than boys' (table^6). The proportion of 
women achievincj "excellent " (1-87 6^^20'". Cr. our of 20-0)^ is increa- * 
singly higher than bays' both at the- lower as well as the 
upper secondary level* (A mor© detailed analysis of the 
differences in the performance of women and men at the upper 
secondary level is presented in section 4 ) . 

Somehow it appears as if wome'n become more self-confident after 
a selectibn process has taken place but they (relatively) loose 
around in the years that follow. A" /Strong 6jf^)ication of suchi 
an "external" ^ factor aj^fectijng women Mself-dQnzidence' 
is provided by the" data on applicants and successes to higher 
education of the. study for the^ evaluation of the selection 
system* Men evaluaif'ed themseiylves relatively higher than women 
^^^f before the results regarding success to higher education 
were known to' them (although ^ women * s assessmen.t scores v/ere 
higher); women's self-evaluation w^s' higher after they knew 
they^had succeded in higher .education 

. Women^^have higher achievement in upper-secondafry education when 
in-school assessment ^ scores are considered (table 7). There is 
no significant dif f erence^betweeji men and women when external 
examination assessment scores in the second grade are examined. 
There is significant difference wheh external examination ^ 
assas^ment 'scores in the third grade are examined , (favoring 
men). So the reform of 1979 in the selection system* for higher 
ed\icati6n has favored women since, it was based on in-school 



assessment m6re than ever before • 



These developments have led to ecjual. success rates to higher 
education for women and men (table 8) . Equal success rates 
means iiv f act a sharp increase in women's participation in . 

higher education since more wortien than m^n apply. Further 

_^ ^ ^ . ^ ~ ■- 



*See 'Appendix 1, for a description of the reform. 
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changes in the selection\system introduced 'recently by the ' 
present government* ^mos-t likely will not ' Influence women's " 
access to a significant 4egree^_ The abolition of the —tergal 
examination in the second fade"' griia^tly favors men (since- theV 
do bettel: in the final external exam which now will be the 
: main c.riterion for success); the _ introduction of in-school 
^assessment in the first grade (of the upper secondary level) ' 
as one. of the criteria favors women (though to a lesser degree 
since it contributes a small proportion to the final score). 
My expectation is that these two changes are very likely to 
counterbalance each other with Vespect to the^r effect to 
women success rates. 

6.. Women have always had and continue- to, have, though to a con- 
siderably lesser- degree; unequal access. by field of study 
Within highc^r education. Traditionally women have had increased 
participatior^ in the humanities, art and architecture**, 
i^ecently, though, -women have ^increasing access to'law, social 
sciences and agricultural sciences. It is clear, nevertheless/ 
that they are far behind men in technology and science as it 
is shown in table ,9. Women participation by institution of 
university education is primarily determined by the fields of 
study inluded in the respective academic programs (table 10), 
while participation by institution of higher general education 
•is occasionally defined by law^ as a solely ."women ' s " field -o^ 
study (preschool teachers and home economics teachers, table 10) 



1 



fSee Appendix 1 



,f*Women'rpart4cipation 'in technology is mainly due to their, hiqh 
, representatioh-4n -architecture. ^ 
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A synthesis of the obsoryatiohs' discussed above leads me to 
prononc tho fol.lQwing qu.-^stjons which I 'consider essential for 
•fhe first research project to be .undertaken in Greece regarding 
women performance in the educational system: T 

. ^ 

, 1. What is t.he socialization pattern at wo^k'in schools which ' 
makes, women perform better right a-f tc^ a selection process 
has taken place, while their parformance is relatively lower 
in the following years? i 

2. Is there an objective difference in the level of Cognitive ^ 
knowledge between men and women which- is expressed in 
dif f erentiated' p^formanc^e in the, final external examinat 
or, alternatively, is there a mystification effect at work 
regarding external examinations which affects women*'*s per-- 
formance? * * 

3. Do teachers' differentiate their evalyation of in-scho'ol 
■ ' student performance by gender, favoring women? 

♦ 

4. If, finally, overall women's performance is-as high as m.en ' s which 
are the reasons which lead them to be oriented towards tradi- 
tionally "womanly" fields 'of study at the university level^ - 

These questions' are geared to provide answers to policy questions 
related to the maintenance of th,e- achieved balan6e in the over- 
all participation of women 5nd men in, higher education. They will 
also provide answers regarding aspects of women's participation 
in the various fields of -study atf the University level. 

It is my conviction that further research on or demands for ' ' 
equality of women's participation in the educational system are 
not 'justified. I strongly believe that all emphasis of resear- 
chers and woken organizations activity should be shifted towards, 
equality in the status of women in the wp^rkforce and the * 
acadomia. - ' * > 
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TABLE 11 Illiteracy rates: illiterates as a, percentage of 
corresponding age group (19,51, estimate). 



agegroup 



total 
20-24 women 
men 



1 1^ i t er acy "ra te 



1 .39 
1 .37 

i ,42 



% 

women 



47.56 



X 



25-29 



total 
women 
men 



1 .77 
1 .90 
1 .65" 



52.39 



30-34 



total 
women 
men 



2.10 
2,51 
1 r72 



57.74 



35-39 



4*0-^4 



total 
women 
men 

total 
women 
men 



3.6 5 
4 .91 
2.33 



10.06 
14 .60 
5.14 



69,00 



75.48 



20c74 
years 



total 
women 
men 



total 
women 
men 



20.50 
31 .32- 
8.66 



10.05 
15.14 
4 .76 



75.81 



100 .00 
-76 .72 
23.28 

-7^ 



Source; Estimates based -on census data* ot the National 
.Statistical Service of Greece: 
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TABLE 2 


: Education 
old) 


Index 1961, 1971. (Population 

. 1 ^.J,,^i0£%L — ■ ■ . — —.1. — . ■ 


over 10 years 






Average years 
of schooling 


% 

increase 


1961 


won\en^ 
men 


4.96 ' * ' 

4.14 

5.83 




1971 


total 
wcifmen 
men 


% ' ' ■ ' 

5.70- 
4 . 9'9 
6.45, 

:. -w 


14.9 
20". 5 . 
10.6 


1981 


(estimate) 


total 6.78 


18.9 


Sources 


: 1961^ 1971: OECO, Educatj^al Policy and Planning, 

Educational RGTtij-m Policies, in Greece^ 



Paris 1980. ) 

1981: Estimate based o(n cencus data of the 

National Statisths^T Service of Greece. 



TABLE 3: Enrolment rates tjy educational level 



Educational 



1960 



1970 



1978 



level 


Total 


Girls - 


Total 


Girls 


.Total 


Girls 


Presc|iool 


- 14 


13 


30 


\ 

30 


\4 3 


42 


primary 


. 110 


108 


107 


-105 


- 107 


. 105 


Secondary 


33 


28 


56 


54 


65 


66 


General^.- 


Secon^dary total 














(it includes 
.technical and 


(39)* 


' (31)* 


(68) 


(57) 


(77) 


(70) 


vocational) 














Higher 


4**' 


2** 


13 


9 


19 


14 










" A 







^*i-t includes aj.! levels of technical and vocational education, 
**it^doea not include higher "technical and vocational education 

Sources: 1) NSSG, Statistics of Education ^respective years ).^ 
2) NSSG,. Census Data, Population .(I960 , 1970); 
'3) NSSG, Statistical Yearbook, 1 978. . r 
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TABLE 4: Wonien participation by educational level 1956-1978 



Year 
Educational 
level 



1 . Preschool 

2. Primary 

3. Secondary 
General 

4 . Technical 

and Vocational 

5. Higher T and V- 



6 . Teacher 
Training 



-1 



Univers ity 



r 

note 



1956-57 



1960-61 



1965-66 



1970-71 



1974-73 



1978-79 



47,50 
47 . 65 

39 .03 

22 .30 



47.69 



47.68 



41 .97 



50.12 
47.79 

44.29 ' 



19.62 



•(-3.00) 



(-6.65) 



13.10 * 



(3.46) 



43 .08 



20.73 



49.05 

') 

23.01 



53.14 



48.50 
45.02 

47.66 

15.37 

28.16 

48.28 



48.62^ 
48.03 

49.17 
14.70 



48.44 



48.19 



lower 47.92 
upper 51.07 



20.96 



(-.1.09) 



(10.65) 



27.06 33.60 
(6.04) 

62.57 53.66 
(7.40) ' (-3.56) 



(2.75) 



30.45 30.97 '35.17 40.10 

16.47) (0-34)" ' (3.39) '(3.50) 



the nurobers in parenteses show percent average annual change. 



.Source: 'Calculated from data in Statistics of Education / National Statistical Service of 
Greece, (respective years). . ^ 
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TABLETS: Success rates and achievement level in primary eduoation. 1978-79 



1st.' 

2nd • 

3rd 

4 th: J 

•5th'i^ 
I" 

6 th S 



jj passed -over 

registered 



Grade girls 

^ 



•passed over those 
wht) attended 



scored " 
8 or 9 (out of 10) 
o^r' tot^l successes 



scored 
10 (out of 10) 
over -total successes 



kJ\Jy o 


.girls 


boys 


girls 


boys * 


girls 


boys 


>• 


• 94.90 


93.11 


-19.05 


18.84 


• ' 46,53 ' 


42.36 




97,90 


; "'97.09 


19.54 


19.04 


42.34 


36.56 


■ » 


98.80 


98.23 


19.60 


18 39 




29.20 1 




99 .42 


9 9.05 


20.90 


,18.83 


33.35 


25,05 




99.60 


9^.43 \ 


22.17 


19.29 


29.50 


20.96 




99.83 


99.84 


24. 12 


20.89 


32.63 


22 ,69 


97.65 


98.42 


97.80 


20.95 


19,24 


36.52 
« 


29,22 



Greece (respective years). 
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TABLE 6: .Success rates and achievement level in secondary education* 



Grade 



. LOWER 




over those 
at the exams 
1975--76 . 



women 



men 



passed over th6se 
who sat at the* exams 
. . 1978-79 

- :s 



women 



men 



scored 15.6V18.50 
(out 6f_jh) 

over total, successes ■"■ ovp*^ total ■ successes 



sqored 18.51~?(5.00 

; , (out q'f 20) ' 



1978-79 



1978-79 



wgmen 



men 



women 



men 



1st 


90 .82 


84 .84 


88,25 


80.40 


31,48 


- 22.33 


*2/76 


1 .74 




3rd. ^ 


« 9 1 •. o 2 
93,64 


85.98 , 
90 ,36 


93.62 
J 95.37 


89 . 92 • 
93,09 


28 . 92 
30.55 


2-p,02' 
20.88 


3 .64 
4.74 


2.38 
^ 2,76[ 


\ \ 

I 'i 
7 V 


Total (Iqwer) 






. 92.01 


• 86.81 


30i35 


' 21 .15 . 


3.63 


2.2V" 


. • ■ ■ i 


UPPER 




A 


♦ 












< f 


1st 


92-11 • 


• 87.89 


96.18 


93. 16 


3^0.82 * 
33.51 


22.69 


3.50 


2.24 


i 

' ■ i 


2nd 


95 . 54 


9 3.17 


95.70 


95.51 


25.24 


. 3,36" 


2.3V ■ 




3'rd 


96,29 


' 93.56 


97.41 


32 .37 


25.04 


5.36 


3.0 7 




Total (upper) 






96.43 


93.41 


32.12 


24.16 


4 .09 


2,55 




Total 

(197S--76 onl\ ) 


93.08 


M 

88 .77 














■ .hi 



Note: ^- indie Les* significant difference of proportions test. 

Source: Calculated from data in Statistics of Education ^ National Statistical S^ru^ce of Greece 
(respectiive years). " ~ ^ d ' 
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TABLE 7 

' Scoro 
Grade 



A':-lii.cvoment in upper secondary education and external exami- ^ 
nations (university successes 1980). 



12.6«1S*.5" . 15.6-18,5 18.6-2^.0 ^^^^^^^r 

(out of 20.0) (cut of 20*0) .{out of '20^.Q) (out of 20.0) 

cases 



Tn--schaol 
assessment 

2ncl womert ' 
men 

3jd women % 
men 



External 

examination 

assessment 



5,6 



2.8 
4 



1^ 




39.2 
28.5 



10.0 
6,8^ 



13.3 
11,9 



1116 <^ 
908 



<1 105 

15 



895 



2nd women 
men 



3,2 
2.8 



6,7 
5.2 



17.8 
11.9 



28. 1 
24.3 



1004 

796 



3rd wom?in 
men 

* 



3.0 
2.5 



4.8 
3.8 



19.3 
12.3 



28.9 
25 .4 



999 
787 



significant at the .0001 level 
*: significant at the .0277 level 



Source: Data collected for the research project "Evaluation of the 
examination system" . 
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TABLE 8: 'Suc*cess rat^eS' of applicants to higher education. 



women 

men 



Applicant's 



. 1979 

X 



54.0 ' 



46.0 



1980 

^ 



54.0, 
46 .0 



Success 



1979 



45.8 



54.2 



44)80 

— 1 

54.0 
46 .0 



' -total 



100.0 



1 op . (J 



100.0 



100.0 



Source: Ministry of Education / Directorcite for Computer 
y ^-Services, Fall 1980 . • 
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TABLE 9: Women participation in higher education by field of 
study 





. — rr ■ ■ — ■ 

Field of Study 


1960-61 


, 1970-71 


1978-79 


1 . 


Humanities 


52 .8 


.67.7 


75-1 


2. 


Higher, School of 
Fine Art's 


37.6 


53.9 


60 .0 


3. 


Law 


28'. 5 


37.8 


54 .2 


4. 


Social sciences 


14.7 


28.4 


38 .1 


5. 


Science 


19.6 


23.1 


• 26 .2 


6. 


Technology ^ 


11.4 


. 12.5 


16,6 


7. 


Medicine and 
Pharmacy 


> 

23.8 


25.4 


32 .4 


8. 


Agricultural studies 
and Veterinary 










sciences 


'5,9 


1378 


^ 2714 




All University 
Education 


23,0 


. 31.0 


40 .1 



Source: National Statistical service of Greece, Statist ics of 
Ed ucation ' (respective years). 



TAB4E 10:womon participation in higher education by ' educational 
institu tiori , • . 



Institution of 



1 . University of Athefis 

2. University of Salonika 

3. University of Thrace 

4. University of^ Yannena 
5- University of^ Patras 
6. National Technical 

University of Athens 
7; School of Economic and 
Comirfercial Studies 

8. School of Political 
sciences 

9. School of Industrial^ 
Stucies of Piraeus 

10. School of Industrial 
Studies of Salonika 

11. School of Agricultural [ 
Studies 

12. School of Fine Arts 

> 

All Universities (1) 

1 . College of Gymnastics 

2. College of Home 
Economics 

3'* Teacher Training 

Colleges • . 

4 . Preschool Teacher 

Training Colleges " 

All Institutions of 
Higher General 
Education (2) 



1 Q ^ n ^1 


1 9 y 0- / 1 


1978-79 


3Z.5 - 
24.5' " 

— 
— 


38.4 ^ 
29.6 » 

41.7 

13\V., 


4 9.2 
38.3 
.41.8' 
51.1 
' 2T.3 


1 1 .'2 - 


11.5, 


. 16.1 


*9.5 - 


. 21 .0 


31.0 


18.2 


40.2 


■ 52 1 


13.6 


2 3 .8 


2 9 '^3 


17,6 


16.2 


27 . 5 


6;4 
37.6 


12.3 
53.9 


28 . 5 
60 .0 


23.0 


•31.0 


' 40 . 1 


46.6 


30 . 7 


36 . 5 


- 


100.0 


100.0 


45.5 ■ 


44 .2 


45 .4 


100.0 


100.0 


'100.0 


49.1 


42.-6 


53.7 

■ — f ■ ■ . _ 



Source: N.S.S.G.^ Statistics of Education of respective years; 
1976-77, 1977-78: Ministry of Education, General 
Directorate of Highe;r Education, provisional data, 

4 
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APPENDIX 1 



^ ^.^Q-"-^ in t'he selection system for hioh^^r education: 

• — »• ^— 1 " — ~- . 



It must bfe emphasized at .the'outset /^hat numerus clausus Is"^ 
tact of life imGreece regardingr new entrants in the higher 
education system. The >ea.sons are related to the existing 
limited capacity of the systeip/as. well as limited resources ^ 
for any expansion. It is also believed that "oVereducaCion" of 
the. labour,force as regards general education at all, levels, 
.and the limited absorbing capacity of the. labour market for," 
higher educati^on graduates / are' also important reasons for the 
numerus clausus syndrome. 

The necessity of a selection system is ^ then obvious. The origins 
of the Greekxeducational system in the German and French para- 
digms, historically predefine that the selection system ccrisisfc 
of written examinations , .of the essay type. An instrument in 
the hands of the social elite at" first, these examinations were^ 
originally, and for a long period ^.of time / administered by the 
Universities themselves, independently' within each institution. 

One of the first measures of the liberal government elected to 
office in the early sixties, was to develop and enforce a new 
system of centrally administered entrance examinations. The 
new system was controlled, by the State^ (Ministry of Education)^ 
it was 'directly related to high school curriculum (rather thar| 
the. prerequisite demands of individual university faculties) and 
was administered by school teachers and education superinten- 
dents in addition to university professors*. 

The second reform of- the admission system, in the late seventies, 
had the following objectives, according 'to i^is designers: 

To-^:>e--^g«OTd~trr-htgK-^liool curriculum, s8"Thir""^^fr3"rrtiiniia"^ 

(special private cramming s'bhools) will no .longer be a ne- 
cessity for prospective students to attend. 
- To become part of the upper secondary education process itself. 



^For a description of the goals set forth by the liberal refor- 
mers see G- Polydorides "Equality of Opportunity in the GreeJ^ 

System:The Impact of Reform Policies, Compa- 
rative Education Review. Vol, 22, No. 1, February 1978. — 
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in the sense that the examination would become a secondary-- 
school -li .-t-'i na ^Q.:<aminati«on rather than a higher-education- 

, « ^ 

% ' entrance /one. All general secondary education studepts should 
' " take t^e exam, which then becomes the basis for the selection 
of prospective higher education students. . ' s 

,- To«eliminate as much as possible the "chance" factor. 

- To eliminate the "queuing" phenomenon. This meant^ that many 
Students Xr\ the past were taking the e^iams for many consecu- 
tive periods diminishing their own potential for initiating 
a carreer in a new discipline, as w^ll" as limiting at the 
same time the probability of success of new secondary education 
graduates. ■ - , 

- To reduce the vmnecessary burden for. students of participating 
in examination subjects which were completely^prelated to the 
field study they intended to fallow. 

- To initiate anh reinforce technical and vocational education 
at the upper secondary level . , 

TO achieve these objectives, government policy-makers designed 
a i^ystem which included (beyond the 9-year compulsory education): 

(a) Sep^aration of the thAe-year upper secondary level into ge- 
neral lyceum and technicalr-vocational lyceum. 

(b) Differentiation of thtf^^urses in second and third general 
N lyceum grades into "core courses" and "options"^. There were 

two options, one for a hum^r^ities orientation and one fojj 
« .a science orientation. 

(c) Technical and vocational lyceums do not include "options",^ 
but additional - courses are provided for those interested in 
participating in the examinations^ and applying -to corres- 
- pondi n^-^ igh er e ducatio n— f-i^-ds -of- s-tu^^ 



(d) 'A set of four essay examinations were orgaiji^zed for each 
option-type, in twg stages rone after completing second 
lyceum grade courses and the other after com.pleting third 
grade courses. These were considered school-leaving exami-^- 
nations administered centrally by the Ministry of Education. 
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The results were used both for fading students in the 
second and third lyceum ^fwrad^iL-Mn the respective -courses-) , 
as v.'cfl as criteria for admission' to higher education. 

(e) There was a predefined content area for each exam. This 
area was specified as the dbramon denoininator of tlte«=^e- 
rial taughtoiNin all schools in the country. 

(f ) The admission process was based on the following Achievement 

^measuresri) four subject examina^iions at the end of second 

lyceum grade 

ii) four subject examinations at the end^ of third 
lyceum grade 

iii) the o"M^rall score for second lyceum grade 

iv) the o^^-erall score for third lyceum grade 

v) scores in specific essay examinations depending 
. ; . the field (school) the student is applying Pbr . 

The criticism and controversy which followed implementation of 
the new school7leav.ing e.:?^minatio^/university selection system 
focused on -th^ following issues: ' 

(a) The syste^ induced great fanxiety Jio the students because 
they all had to participate in ^e external exams. Further- 
more, they knew they did not have other chapces in the 
future (only the opportunity to participate once more in two 
subjects in order t6 improve their scores ) . 

(b) The systerh Jjroduced a deteriorating effect to the quality 
vand level of, classwork during the third lyceum grade. This 
was due to the fact that a signif i^nt proportion of the 
students felt they had no chances any more to be' successful 
candidates, since their second lyceum grade performance 

was not satisfactory- ' 

(c) The syste!!m significantly hindered any potentjl^l for further 

- ---stiidy-within— — sc^ rxxOQt able students. This was^^^ 

a ^direct- result of the way the content-area for each exam 
was defined:as a common denominator of all the schools in 
•the country. Therefore, if some schools, for example those 
i'n rural areas of the -country, did not advance with a satis- 



I 

■ " factory pace in covering their annual material, students 
from the more advanced school^ of the .center (Athens and ' 
maior rirb<-n centers) would refuse to work on the advanced 
material since it 'wQuld not become- part of the exam content- 
area. The learning process in all schools of the country 
tended to foiilow thfe lead (sic) of the least organized and 
lower pace schools. 

The new socialist governjneixt of Greece, which came "td power ^ 
after ,the elections of October 1981, having to respond to the 
demands raised as a 'result of its own pre-election^ rhetoric / 
has introduced the following ch^anges: 

(a) Abolished th^ examinations at the second lyceum grade. 

(b) Introduced the overall grade poiht average' in the first 
lyceum grade - as an additional admission criterion. 

(c) Introduced an additional "option", corresponding to the 
social sciences. . . 

(d) / Allowed the candidates to participate an infinite number 

of times in the external examinations for university 
admission. ■ . , ° * 

(e) Increased the coefficient specifying the degree to which 
in-school evaluation is takenr into account for secondary 
school graduation and university admission, from 18% to 
25%. 
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